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The DOK information listed addresses the necessary skills in each learning level.  The skills are related to the 
expectations for learning as outlined in the state standards. 
 

*DOK Level 1—Recall of Information 

Level 1 generally requires that you identify, list, or define. This level usually asks you to recall facts, terms, 
concepts, and trends and may ask you to identify specific information contained in documents, maps, 
charts, tables, graphs, or illustrations. Items that require you to “describe” and/or “explain” could be 
classified as Level 1 or Level 2. A Level 1 item requires that you just recall, recite, or reproduce information. 

Skills Demonstrated: Make observations; recall information; recognize formulas, properties, patterns, 
processes; know vocabulary, definitions; know basic concepts; perform one-step processes; translate from 
one representation to another; identify relationships   

**DOK Level 2—Basic Reasoning 

Level 2 includes the engagement (use) of some mental processing beyond recalling or reproducing a 
response. A Level 2 “describe” and/or “explain” item would require that you go beyond a description or 
explanation of recalled information to describe and/or explain a result or “how” or “why.” 

Skills Demonstrated: Apply learned information to abstract and real-life situations; use methods, concepts, 
and theories in abstract and real-life situations; perform multi-step processes; solve problems using 
required skills or knowledge (requires more than habitual response); make a decision about how to 
proceed; identify and organize components of a whole; extend patterns; identify/describe cause and effect; 
recognize unstated assumptions; make inferences, Interpret facts; compare or contrast simple 
concepts/ideas 
 
***DOK Level 3—Complex Reasoning 

Level 3 requires reasoning, using evidence, and thinking on a higher and more abstract level than Level 1 
and Level 2. You will go beyond explaining or describing “how and why” to justifying the “how and why” 
through application and evidence. Level 3 items often involve making connections across time and place to 
explain a concept or a “big idea.” 
 

Skills Demonstrated:  Solve an open-ended problem with more, than one correct answer; create a pattern; 
generalize from given facts; relate knowledge from several sources; draw conclusions; make predictions; 
translate knowledge into new contexts; compare and discriminate between ideas; assess value of methods, 
concepts, theories, processes, and formulas; make choices based on a reasoned argument; verify the value 
of evidence, information, numbers, and data 

****DOK Level 4—Extended Reasoning 

Level 4 requires the complex reasoning of Level 3 with the addition of planning, investigating, applying 
significant conceptual understanding, and/or developing that will most likely require an extended period of 
time. You may be required to connect and relate ideas and concepts within the content area or among 
content areas in order to be at this highest level. The Level 4 items would be a show of evidence, through a 
task, a product, or an extended response, that the cognitive demands have been met. 

Skills Demonstrated:  Analyze and synthesize information from multiple sources; examine and explain 
alternative perspectives across a variety of sources; describe and illustrate how common themes are found 
across texts from different cultures; combine and synthesize ideas into new concepts. 
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Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RL1: Cite textual evidence to 
support analysis of what the text says 
explicitly as well as inferences drawn 
from the text.  
Beginning Learner -Refers to the texts to 

support analyses of what texts say explicitly. 
Developing Learner- Identifies textual evidence 
to support analyses of what texts say explicitly.  
Proficient Learner- Cites textual evidence to 

support analyses of what texts say explicitly as well 

as inferences drawn from the texts. Distinguished 
Learner- Cites strong and thorough textual 
evidence to support in-depth analyses of what texts 
say explicitly and elaborates on inferences drawn 
from the texts 

Imagery  
Genre  
Sensory Detail 
Characterization  
Explicit  
Setting  
Plot  
Inferred  
Evidence 

• Practice careful and attentive 
reading of both assigned and 
independent text choices  

• Use close reading strategies that 
encompass summarizing, 
paraphrasing, and annotating  

• Read a wide variety of texts, 
including a variety of styles, 
genres, literary periods, authors, 
perspectives, and subjects, which 
are not limited to non-fiction and 
narratives  

• Distinguish important facts and 
details from extraneous 
information 

• Distinguish facts that support a 
specific claim from facts that are 
irrelevant  

• Determine logical note-taking to 
ensure analysis support  

• Distinguish what the text infers 
compared to what is explicitly 
written  

• • Distinguish facts that support 
explicit evidence, or determine 
facts that support inferred 
evidence from the text Practice 
reading texts within the 
prescribed time limit for grade-
level expectations 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RL2: Determine a theme and/or central 
idea of a text and how it is conveyed through 
particular details; provide a summary of the text 
distinct from personal opinions or judgments.  
Beginning Learner- Identifies themes or central 
ideas of texts and provides simple summaries of 
texts. 
Developing Learner- Describes themes or central 
ideas of texts and provides basic summaries of texts 

distinct from personal opinions or judgments. 
Proficient Learner -Determines themes and/or 
central ideas of texts and how they are conveyed 
through particular details and provides summaries 

Characterization  
Plot  
Structure  
Tone  
Mood  
Setting  
Diction  
Organizational 
Structure Rising 
Action  

• Understand the difference 
between theme and central idea  

• Make predictions about 
developing themes within class 
notes, citing evidence that 
influences an evolving opinion  

• Identify and explain how details 
influence theme and/or central 
idea  

• Set a purpose for reading  
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of texts distinct from personal opinions or 
judgments.  
Distinguished Learner- Analyzes themes or 
central ideas and how they are conveyed through 
particular details and provides comprehensive 
summaries of texts distinct from personal opinions 
or judgments. 

Climax 
Falling Action  
Resolution 
Biased/Unbiased 
Objective  
Subjective  
Crisis  
Protagonist  
Theme 
 Universal 
 

• Consider literary elements such as 
narrative voice, organization, and 
word choice as well as explicit 
facts when determining the 
theme of a story (for example, 
first person narration might be a 
clue that the theme will be about 
identity or self-discovery) 

• Practice summarizing a text using 
facts only, without expressing an 
opinion about the text (this is 
harder than you might think!)  

• Understand that a “theme” is an 
author’s universal statement on a 
topic (message, moral, lesson) 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RL3: Describe how a 
particular story’s or drama’s plot 
unfolds in a series of episodes as well 
as how the characters respond or 
change as the plot moves towards a 
resolution  
Beginning Learner -Identifies basic plots of 
particular stories or dramas and refers to 
characters.  
Developing Learner- Explains how plots of 
particular stories or dramas unfold and how main 

characters change. Proficient Learner- Describes 
how plots of particular stories or dramas unfold in a 
series of episodes as well as how characters 
respond or change as plots move toward 

resolutions. Distinguished Learner- Analyzes 
how the responses and changes of complex 
characters contribute to the plots of stories and 
dramas as they move toward resolutions. 

Plot Structure 
Characterization 
Dialogue  
Exposition 
Rising Action 
Climax 
Falling Action  
Resolution  
Static Character  
Dynamic Character 
Antagonist  
Protagonist  
Dialogue  
Conflict  
Episode  
First Person  
Narrative  
Third Person  
Narrative  
Omniscient  
Setting 

• Identify and understand the 
elements of plot: exposition, 
rising action, climax, falling action, 
resolution 

 • Examine plot structure, 
highlighting the way in which 
conflict drives the action and 
influences characters in a story as 
well as how certain events and 
developments lead to others  

• Identify and understand the 
elements of characterization (a 
character’s thoughts, words, 
actions, appearance, experiences, 
etc.)  

• Determine which characters are 
the most important and most fully 
“realized” (written to seem like 
real people and not just place 
holders)  

• Understand the concept of 
narrative voice (first, second, or 
third person/omniscience, 
subjectivity, etc.) 

• Determine all of the author’s 
decisions within the story: what 
thoughts, feelings, or emotions is 
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the author trying to make the 
reader feel? 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RL4: Determine the meaning 
of words and phrases as they are 
used in a text, including figurative 
and connotative meanings; analyze 
the impact of a specific word choice 
on meaning and tone. Beginning 

Learner-  
Uses apparent textual evidence (e.g., context clues, 
embedded definitions) to determine meanings of 
words and phrases as they are used in texts. 

Developing Learner- Uses apparent textual 
evidence (e.g., context clues, embedded 
definitions) to determine meanings, including basic 
figurative and connotative meanings, of words and 
phrases as they are used in texts and identifies the 
impact of word choices on meaning and tone. 

Proficient Learner -Determines meanings, 
including figurative and connotative meanings, of 
words and phrases as they are used in texts and 
analyzes the impact of specific word choices on 

meaning and tone. Distinguished Learner- 
Determines meanings, including figurative and 
connotative meanings, of words and phrases as 
they are used in texts and analyzes and critiques 
the impact of specific word choices on meaning and 
tone (e.g., how the language evokes a sense of time 
and place, how it sets a formal or informal tone). 
 
 

Diction  
Metaphor  
Simile  
Verse  
Stanza  
Hyperbole  
Imagery  
Analogy  
Rhyme scheme  
Literal  
Rhythm  
Rhyme  
Personification 
Alliteration 
Onomatopoeia  
Symbol  
Figurative  
Concrete  
Lyric Poem 
Narrative Poem 

 

• Evaluate the effect of sound in 
poetry and in narrative, especially 
with regard to how sound itself 
can contribute to meaning, tone, 
or mood (for example “the 
brilliance twinkled, winking and 
sparkling in the velvet evening” 
feels quite different from “the 
mysterious flame glared and 
glowered in the night”)  

• Identify and know how authors 
use the major types of figurative 
language (for Sixth Grade: 
metaphor, simile, hyperbole, and 
personification)  

• Review and understand the basics 
of poetic structure and language 
appropriate to Sixth Grade 
(ballad, free verse, etc.)  

• Describe the difference between 
negative and positive 
connotations of words 

• Understand the difference 
between connotation and 
denotation 

 
 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL5: Analyze how a 
particular sentence, chapter, scene, 
or stanza fits into the overall 
structure of a text and contributes to 
the development of the theme, 
setting, or plot. 
Beginning Learner- 
Identifies particular sentences, chapters, scenes, or 
stanzas that contribute to the overall structure of 
texts.  

Developing Learner- 
Describes how particular sentences, chapters, 
scenes, or stanzas contribute to the overall 
structure of texts.  

Proficient Learner- 

Act  
Scene  
Chapter  
Stanza  
Climax/Crisis  
Rhyme Scheme 
Internal Rhyme  
End Rhyme  
Rhythm Shift  
Arc  
Theme  
Setting  
Plot  

• Analyze the component parts of 

various kinds of texts and their 

impact on the overall text struc-

ture (scene, act, chapter, stanza, 

line, etc.)  

• Acquire knowledge of poetic 

structures appropriate to Sixth 

Grade (including examples of 

both lyric and narrative poetry)  

• Identify and evaluate common 

organizational structures (e.g., 

chronological/logical order, 

cause and effect relationships, 
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Analyzes how particular sentences, chapters, 
scenes, or stanzas fit into the overall structure of 
texts and contribute to the development of 
themes, settings, or plots.  

Distinguished Learner- 
Analyzes how sophisticated sentences, chapters, 
scenes, or stanzas affect the overall structure of 
texts and contribute to the development of 
themes, settings, or plots 

Characterization comparison and contrast, order 

of importance, problem and so-

lution)  

• Understand voice, point of 

view, author’s purpose, genre 

expectations, audience, length, 

and format requirements of var-

ious kinds of texts 

• Read and write poetry in a vari-

ety of forms to better under-

stand how a poem’s structure 

contributes to its development  

• Discuss text features and how 

they can contribute to text 

structure  

• Discuss how tone and mood 

can affect the author’s point of 

view  

• Discuss point of view and how 

it can develop the theme, set-

ting, and plot 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

     
ELAGSE6RL6: Explain how an author 
develops the point of view of the 
narrator or speaker in a text. 
Beginning Learner- 
Identifies the narrators’ or speakers’ points of view 
in texts.  
Developing Learner- 
Describes the narrators’ or speakers’ points of view 
in texts.  

Proficient Learner- 
Explains how authors develop the narrators’ or 
speakers’ points of view in texts.  

Distinguished Learner- 
Analyzes how an author develops the narrators’ or 
speakers’ points of view in texts, citing evidence 
from the texts to support the analyses. 
 

 
 
 
 
 
 
 
 
 
 
 

Author  
Narrator  
Bias  
Perspective  
Point of View  
Protagonist  
Antagonist  
Major  
Character  
Minor  
Character  
Static  
Dynamic  
Flat Character  
Round Character  
Plot  
Conflict  
Foil  
Perspective 

 

• Distinguish author, protago-

nist, and/or narrator  

• Acquire or review foundational 

knowledge of characterization 

and character traits  

• Acquire or review knowledge 

of narrative voice and structure 

(first person, third person, om-

niscience, etc.), and be able to 

distinguish what is meant by 

“point of view” as it relates to 

narrative voice and as it relates 

to an opinion or bias  

• Understand that conflict is a 

driver of plot action; characters 

(along with events, settings, 

and other elements) experience 

conflicts that propel a story 

(for example: characters love 

or hate one another, experience 

an obstacle or hindrance, are 
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torn apart by circumstance, 

etc.) 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI5: Analyze how a 
particular sentence, paragraph, 
chapter, or section fits into the 
overall structure of a text and 
contributes to the development of 
the ideas. 
Beginning Learner- 
Identifies particular sentences, paragraphs, 
chapters, or sections that contribute to the 
development of key ideas in texts. 

Developing Learner- 
Describes how particular sentences, paragraphs, 
chapters, or sections contribute to the structure of 
texts and the development of ideas.  

Proficient Learner- 
Analyzes how particular sentences, paragraphs, 
chapters, or sections fit into the overall structure of 
texts and contribute to the development of ideas.  

Distinguished Learner- 
Evaluates why authors use particular sentences, 
paragraphs, chapters, or sections in the overall 
structure of texts and explains how they contribute 
to the development of ideas, citing evidence from 
texts as support. 

Topic sentence  
Evidence  
Support  
Transition  
Phrase  
Clause  
Introduction  
Conclusion  
Body Paragraph 
Subordinate Clause 
Independent Clause 
Modifier  
Fluency  
Quote  
Anecdote  
Logical Order 
Chronological Order 
Compare/Contrast 
Cause/Effect  
Order of Importance 
 

• Analyze and evaluate common 
textual features (e.g., paragraphs, 
topic sentences, introduction, 
conclusion, bibliography)  

• Analyze and evaluate common 
organizational structures (e.g., 
logical order, cause and effect 
relationships, comparison and 
contrast, order of importance) 

• Recognize the effective placement 
of topic sentences or thesis 
statements in informational 
documents  

• Note the differences in structure 
for paragraphs that present 
evidence, provide a quote, share 
an anecdote, or include other 
types of support  

• Recognize how specific sentences, 
paragraphs, chapters, and 
sections develop ideas 
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Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RL9: Compare and contrast 
texts in different forms or genres 
(e.g., stories and poems; historical 
novels and fantasy stories) in terms 
of their approaches to similar themes 
and topics. 
Beginning Learner- 
Identifies overtly differing textual elements in 
different forms or genres with similar themes or 
topics. 

Developing Learner- 
 Identifies differing textual elements in different 
forms or genres (e.g., stories and poems, historical 
novels and fantasy stories) with similar themes or 
topics.  

Proficient Learner- 
Compares and contrasts texts in different forms or 
genres (e.g., stories and poems, historical novels 
and fantasy stories) in terms of their approaches to 
similar themes and topics. 

Distinguished Learner- 
 Compares, contrasts, and analyzes texts in 
different forms or genres (e.g., stories and poems, 
historical novels and fantasy stories) in terms of 
their approaches to similar themes and topics. 

Genre 
Context  
Primary Source 
Secondary Source 
Allegory 
Compare/Contrast 
Literary Period 
Era  
Theme 

• Describe how historical and 
literary eras effect development 
of similar themes and topics 

• Analyze the historical and literary 
contexts of various stories from 
different genres  

• Compare and contrast subtle 
references to other texts within 
texts, or symbols or storylines 
that seem to represent cultural or 
historic events  

• Generalize concepts of setting, 
plot, characterization, and other 
narrative elements and relate 
these elements to their real-world 
counterparts  

• Choose texts from a variety of 
authors, geographical and cultural 
contexts, genres, and literary 
periods 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

 ELAGSE6RL10: By the end of the 
year, read and comprehend 
literature, including stories, dramas, 
and poems, in the grades 6-8 text 
complexity band proficiently, with 
scaffolding as needed at the high end 
of the range. 
 
 

Literary  
Fiction Informational 
Non-Fiction  
Genre Claim  
Plot  
Setting  
Character Analysis 
Annotation 
Evidence  
Inference  
Summary  
Prosody 
 
 
 
 
 
 
 
 
 
 
 

• Practice careful and attentive 

reading of both assigned texts 

and independent text choices  

• Read a wide variety of texts, 

including a variety of styles, 

genres, literary periods, au-

thors, perspectives, and sub-

jects  

• Use annotation and close 

reading strategies  

• Read within appropriate time 

frame for extended text  

• Choose works from multiple 

genres, cultures, and literary 

periods 

 • Consider keeping a notebook 

of texts read with notes, annota-

tions, and any relevant student 

work produced  

• Use self-correction when sub-

sequent reading indicates an 
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earlier miscue (self-monitoring 

and self-correcting)  

• Read with a rhythm, flow, and 

meter that sounds like everyday 

speech (prosody) 

   
   

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI1: Cite textual evidence to 
support analysis of what the text says 
explicitly as well as inferences drawn 
from the text. 

Beginning Learner- 

Generally refers to the texts to support analyses of 
what texts say explicitly. 

Developing Learner- 

 Identifies textual evidence to support analyses of 
what texts say explicitly.  

Proficient Learner- 

Cites textual evidence to support analyses of what 
texts say explicitly as well as inferences drawn from 
the texts. 

Distinguished Learner- 

Cites strong and thorough textual evidence to 
support indepth analyses of what texts say 
explicitly and elaborates on inferences drawn from 
the texts. 

Informative/Expositor
y Fact 
Non-Fiction 
Strategy 
Rhetoric  
Annotation  
Analysis 
Summary  
Explicit 
Implicit  
Annotation 
Journal  
Primary  Source  
Secondary Source 
Journalism 

• Practice close reading of both 
assigned texts and independent 
text choices  

• Read a wide variety of non-
fiction texts, including a variety of 
styles, genres, historical periods, 
authors, perspectives, and 
subjects  

• Move towards consistently 
responding to text in an analytical 
way by using methods such as 
close reading  

• Move towards consistently 
analyzing arguments from opinion 
(analysis is the positing of a thesis 
about a text based solely on an 
unbiased evaluation of the 
rhetorical elements, e.g., appeals 
to logic, emotion, or authority, 
parallelism, logical fallacies, 
diction)  

• Produce evidence from the text 
for all claims and inferences, both 
in academic work and 
collaborative discussion  

• Discuss in detail the differences 
between explicit and inferred  

• Distinguish between evidence 
that strongly supports a claim or 
position, and details that may be 
irrelevant or extraneous  
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• Discuss how to develop a claim, 
argument, and counterclaim  

• Annotate texts as you read 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI2: Determine a central 
idea of a text and how it is conveyed 
through particular details; provide a 
summary of the text distinct from 
personal opinions or judgments. 
Beginning Learner- 
Identifies central ideas of texts and provides simple 
summaries of texts.  

Developing Learner- 
Describes central ideas of texts and provides basic 
summaries of texts distinct from personal opinions 
or judgments.  

Proficient Learner- 
Determines central ideas of texts and how they are 
conveyed through particular details and provides 
summaries of texts distinct from personal opinions 
or judgments. 

Distinguished Learner- 
Analyzes central ideas of the texts and how they 
are conveyed through particular details and 
provides objective summaries of texts. 

 

Summary  
Paraphrase  
Bias  
Editorial  
Subjective  
Objective  
Central idea  
Abstract  
Introduction  
Supporting  
Extraneous  
Objective  
Subjective  
Fact  
Opinion 

• Understand a central idea  

• Practice constructing objective 
summaries that are completely 
free from editorial bias  

• Avoid using the word “I” when 
writing responses to 
informational texts  

• Keep annotations that can later 
be used to support an analysis of 
each piece of supporting 
evidence provided by the author 
for his or her claims 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI3: Analyze in detail how a 
key individual, event, or idea is 
introduced, illustrated, and 
elaborated in a text (e.g., through 
examples or anecdotes). 
Beginning Learner- 
Identifies how key individuals, events, or ideas are 
introduced and illustrated in texts.  

Developing Learner- 
Explains how key individuals, events, or ideas are 
introduced, illustrated, and elaborated in texts.  

Proficient Learner- 
 
Analyzes in detail how key individuals, events, or 
ideas are introduced, illustrated, and elaborated in 
texts (e.g., through examples or anecdotes).  

Distinguished Learner- 
Analyzes in detail how key individuals, events, or 
ideas are introduced, illustrated, and elaborated in 
texts (e.g., through examples or anecdotes) and 
uses evidence from texts to evaluate relationships 
among key individuals, events, or ideas. 

Anecdote  
Analogy  
Attention Grabber 
Abstract  
Body  
Conclusion  
Introduction  
Topic/Topic Sentence 
Organizational  
Strategy  
Thesis 

• Read closely to determine how 
authors develop key individual, 
event, or idea in a text  

• Explain how individuals within an 
informational text are identified 
and what traits they possesses  

• Analyze the significance of a key 
individual, event, or idea in a text 
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Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI4: Determine the meaning 
of words and phrases as they are 
used in a text, including figurative, 
connotative, and technical meanings. 
Beginning Learner- 
Uses apparent textual evidence (e.g., context clues, 
embedded definitions) to determine meanings of 
words and phrases as they are used in texts. 

Developing Learner- 
Uses apparent textual evidence (e.g., context clues, 
embedded definitions) to determine meanings, 
including basic figurative, connotative, and 
technical meanings, of words and phrases as they 
are used in texts 

Proficient Learner- 
Uses apparent and inferential textual evidence to 
determine meanings, including figurative, 
connotative, and technical meanings, of words and 
phrases as they are used in texts. 

Distinguished Learner- 
Uses apparent and inferential textual evidence to 
determine meanings, including figurative, 
connotative, and technical meanings, of nuanced 
words and phrases as they are used in texts. 
 

 

Domain-Specific 
Figurative 
Connotation/Connotat
ive Denotation 
Concrete  
Literal  
Idiom  
Nuance  
Metaphor  
Allusion  
Simile  
Hyperbole  
Root  
Suffix  
Affix 

• skills/Conceptsfor Students:  

• Study the effect of sound, form, 
and non-literal language (such as 
idioms and figures of speech) to 
aid in comprehension of complex 
informational text Evaluate how 
an author’s use of words creates 
tone, mood, or focus in 
informational text  

• Understand and apply knowledge 
of how diction changes for 
varying audiences and purposes  

• Acquire and apply knowledge of 
domain-specific terms for certain 
kinds of informational texts (such 
as contracts or applications)  

• Determine pronunciations, 
meanings, alternate word 
choices, parts of speech, and 
etymologies of words as needed, 
using context to aid in identifying 
the meaning of unfamiliar words 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI6: Determine an author’s 
point of view or purpose in a text and 
explain how it is conveyed in the text. 
Beginning Learner- 
Identifies authors’ explicitly stated purposes in 
texts.  

Developing Learner- 
Identifies authors’ points of view or purposes in 
texts and gives examples of how these views are 
conveyed.  

Proficient Learner- 
Determines authors’ points of view or purposes in 
texts and explains how the views are conveyed in 
the texts.  

Distinguished Learner- 
Analyzes authors’ points of view and purposes in 
texts and provides strong textual evidence to show 
how the authors’ purposes are conveyed in texts. 

 
 

Bias  
Audience  
Purpose  
Point of View  
Speaker  
Occasion  
Counter-claim  
Summary 

• Recognize and trace the 
development of an author’s 
argument, point of view, or 
perspective in text  

• Be alert for author bias both 
when it is overt and when it 
subtle; subtle bias is often 
expressed through diction (“she 
left the party” compared to “she 
fled the party”)  

• Notice whether or not an author 
addresses counter-claims (the 
opinions of those who might 
disagree with him or her) in an 
argument  

• Practice summarizing works 
without editorial bias and be 
alert for unintended bias in self-
produced work 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 
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ELAGSE6RI7: Integrate information 
presented in different media or 
formats (e.g., visually, quantitatively) 
as well as in words to develop a 
coherent understanding of a topic or 
issue. 
Beginning Learner- 
Identifies information presented in different media 
or formats (e.g., visually, quantitatively) as well as 
in words.  

Developing Learner- 
Integrates information presented in different media 
or formats (e.g., visually, quantitatively) as well as 
in words to show a general understanding of the 
topics or issues. 

Proficient Learner- 
Integrates information presented in different media 
or formats (e.g., visually, quantitatively) as well as 
in words to develop coherent understandings of 
topics or issues. 

Distinguished Learner- 
Synthesizes information presented in different 
media or formats (e.g., visually, quantitatively) as 
well as in words to develop comprehensive 
understandings of topics or issues. 

 

Media/Medium  
Digital  
Film  
Print Journalism 
Multimodal/multimedi
a Quantitative  
Qualitative  
PowerPoint  
Prezi  
Wiki  
Blog Broadcast 

• Use means of technology on a 
daily basis allowing students to 
participate in these activities  

• Acquire basic knowledge of 
elements of various media such 
as, but not limited to: Google 
Drive, PowerPoint, Prezi, 
Photoshow, Slideshark  

• Understand and develop an idea 
of a digital footprint using 
different media or formats  

• Evaluate the ways in which 
elements of text translate to 
other media (for example: the 
tone of voice a speaker uses to 
read various news stories)  

• Gather information from multiple 
media sources to show meaning 
about a topic or issue 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI8: Trace and evaluate the 
argument and specific claims in a 
text, distinguishing claims that are 
supported by reasons and evidence 
from claims that are not. 
Beginning Learner- 
Identifies the argument and specific claims that are 
supported in texts.  

Developing Learner- 
Traces arguments and specific claims in texts, using 
reasoning and/or evidence from texts as support.  

Proficient Learner- 
Traces and evaluates arguments and specific claims 
in texts, distinguishing claims that are supported by 
reasons and evidence from claims that are not.  

Distinguished Learner- 
Traces and evaluates arguments and specific claims 
in texts, explaining why the reasoning and/or 
evidence supports or does not support the claims. 

 
 
 

Claim  
Reasoning  
Evidence  
Support  
Valid  
Logic  
Bandwagon  
Pathos  
Logos  
Ethos  
Testimonial Plain  
Folks  
Induction  
Deduction  
Hasty Generalization 

• Apply knowledge of common 
organizational structures for 
arguments (e.g., cause and 
effect)  

• Acquire or review knowledge of 
the persuasive techniques 
commonly used in argument 
(bandwagon, appeal to authority, 
etc. – see vocabulary below)  

• Differentiate between inductive 
and deductive reasoning  

• Provide valid and logical evidence 
and support for all claims, formal 
or informal, and require the same 
from discourse with others 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6RI9: Compare and contrast 
one author’s presentation of events 
with that of another (e.g., a memoir 

Compare/contrast  
Spin  
Bias  

• Purposefully seek out contrasting 
view points on a subject before 
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written by and a biography on the 
same person). 
Beginning Learner- 
Identifies explicit similarities and differences 
between one author’s presentation of events with 
that of another author.  

Developing Learner- 
Compares and contrasts one author’s presentation 
of important events with that of another author.  

Proficient Learner- 
Compares and contrasts one author’s presentation 
of events with that of another (e.g., a memoir by 
one person and a biography of the same person). 

Distinguished Learner- 
Compares and contrasts one author’s presentation 
of events with that of another (e.g., a memoir by 
one person and a biography of that person) and 
provides strong evidence from the texts to illustrate 
the impact of the different presentations. 

 

Venn Diagram 
Interpretation  
Conflict  
Point of view  
Validity  
Rhetoric 

drawing conclusions; always 
check facts 

• Read a wide variety of texts 
across genres, historical periods, 
styles, and points of view, in 
order to compare and contrast 
events  

• Apply knowledge of logical 
fallacies and rhetorical strategies 
when comparing texts on the 
same topic 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W1: Write arguments to 
support claims with clear reasons and 
relevant evidence. a. Introduce 
claim(s) and organize the reasons and 
evidence clearly. b. Support claim(s) 
with clear reasons and relevant 
evidence, using credible sources and 
demonstrating an understanding of 
the topic or text. c. Use words, 
phrases, and clauses to clarify the 
relationships among claim(s) and 
reasons. d. Establish and maintain a 
formal style. e. Provide a concluding 
statement or section that follows 
from the argument provided. 
Beginning Learner- 
Writes argumentative pieces to support claims with 
clear reasons and relevant evidence: the 
introduction and conclusion are either missing or 
lack clarity; demonstrates a basic understanding of 
the topic or text by supporting claims with some 
reasons and effective evidence; uses words, 
phrases, and clauses to clarify some relationships 
between claims and reasons; and attempts to 
establish a formal style.  

Developing Learner- 
Writes argumentative pieces to support claims with 
clear reasons and relevant evidence: claims are 
introduced and a concluding statement or section is 
included; creates an organization that generally 
establishes relationships among claims, reasons, 
and evidence; identifies reasons and evidence that 
support claims; uses words, phrases, and clauses to 
link sections of texts and to clarify relationships 

Argument  
Claim  
Evidence  
Credible  
Valid  
Fallacy  
Counterclaim  
Phrase  
Clause  
Transition  
Manuscript  
Style (APA, MLA) 
Introduction  
Body  
Conclusion  
Bias 

• Employ knowledge of 
appropriate organizational 
structures for argument writing 
that include a focus for audience 
and purpose  

• Use appropriate transitions for 
optimal clarity and coherence  

• Exclude extraneous, irrelevant, or 
overly trivial information  

• Use interesting strategies for 
closure (such as a call to action) 
and avoid reiterating the points 
of an argument  

• Use engaging strategies for 
introduction (such as a personal 
story), and avoid listing the 
points to be made in the 
argument.  

• Remember to discuss and 
respond to counterclaims to 
arguments 
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between claims and reasons; and establishes a 
formal style.  

Proficient Learner- 
Writes argumentative pieces to support claims with 
clear reasons and relevant evidence: introduces 
claims and organizes the reasons and evidence 
clearly; supports claims with clear reasons and 
relevant evidence, using credible sources and 
demonstrating an understanding of the topics or 
texts; uses words, phrases, and clauses to clarify 
the relationships among claims and reasons; 
establishes and maintains a formal style; and 
provides concluding statements or sections that 
follow from the arguments presented.  

Distinguished Learner- 
Writes effective, compelling argumentative pieces 
to support claims with clear and effective reasons 
and highly relevant evidence: introduces strong and 
precise claims; creates an effective organization 
that strategically establishes clear, strong 
relationships among claims and reasons; supplies 
the most relevant and complete evidence for each 
claim from highly credible sources; effectively 
establishes and maintains a sophisticated formal 
style; uses highly effective words, phrases, and 
clauses to clarify the relationships among claims 
and reasons; and provides strong concluding 
statements or sections that follow from the 
arguments presented. 

 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W2: Write 
informative/explanatory texts to 
examine a topic and convey ideas, 
concepts, and information through 
the selection, organization, and 
analysis of relevant content. a. 
Introduce a topic; organize ideas, 
concepts, and information, using 
strategies such as definition, 
classification, comparison/contrast, 
and cause/effect; include formatting 
(e.g., headings), graphics (e.g., charts, 
tables), and multimedia, when useful 
to aiding comprehension. b. Develop 
the topic with relevant facts, 
definitions, concrete details, 
quotations, or other information and 
examples. c. Use appropriate 
transitions to clarify the relationships 
among ideas and concepts. d. Use 
precise language and domain-specific 
vocabulary to inform about or explain 
the topic. e. Establish and maintain a 

Informative  
Expository  
Explanatory  
Topic  
Relevant  
Connotation  
Graphics  
Citation  
Extraneous  
Transition  
Annotation  
Domain-specific  
Formal Style (APA, 
MLA) Denotation  
Format 

• Acquire knowledge of 
appropriate organizational 
structures for informative writing 
which include a focus for 
audience and purpose  

• Use appropriate transitions for 
clarity and coherence, especially 
transitional sentences beginning 
with subordinate clauses  

• Exclude extraneous, irrelevant, or 
trivial information Give credit for 
information used and avoid 
plagiarism Effectively employ 
knowledge of technology to 
enhance the assembly of 
information, employing charts, 
graphs, maps, or other aids  

• Learn interesting strategies for 
closure (such as a call to action) 
and avoid restating what has 
already been said in the essay  

• Learn interesting strategies for 
introduction (such as a story 
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formal style. f. Provide a concluding 
statement or section that follows 
from the information or explanation 
presented 
Beginning Learner- 
Writes informative/explanatory pieces to examine 
topic and convey ideas, concepts, and information 
through the selection, organization, and analysis of 
content: the introduction and/or conclusion are 
either missing or lack clarity; the organization of 
ideas and concepts are unclear at times; includes 
little formatting to aid comprehension of the topic 
(e.g., headings, graphics); attempts to develop 
topics by selecting some relevant facts, definitions, 
concrete details, quotations, or other information 
and examples; uses some transitions to clarify some 
relationships among ideas and concepts; uses some 
language and domain-specific vocabulary to 
describe topics; and attempts to establish a formal 
style. 

Developing Learner- 
Writes informative/explanatory pieces to examine 
a topic and convey ideas, concepts, and 
information through the selection, organization, 
and analysis of content: states topics; generally 
organizes ideas, concepts, and information to make 
broad connections and distinctions; includes some 
formatting (e.g., headings), graphics (e.g., charts, 
tables), and multimedia in an attempt to aid 
comprehension; attempts to develop topics with 
relevant facts, definitions, concrete details, 
quotations, or other information and examples; 
uses appropriate transitions to clarify relationships 
among ideas and concepts; attempts to use 
language and domain-specific vocabulary to 
manage topics; establishes a formal style; and 
provides concluding statements or sections that 
support the information or explanations presented. 

Proficient Learner- 
Writes informative/explanatory pieces to examine 
a topic and convey ideas, concepts, and 
information through the selection, organization, 
and analysis of relevant content: introduces a topic; 
organizes ideas, concepts, and information, using 
strategies such as definition, classification, 
comparison/contrast, and cause/effect; includes 
formatting (e.g., headings), graphics (e.g., charts, 
tables), and multimedia when useful to aiding 
comprehension; develops the topic with relevant 
facts, definitions, concrete details, quotations, or 
other information and examples; uses appropriate 
transitions to clarify the relationships among ideas 
and concepts; uses precise language and domain-
specific vocabulary to inform about or explain the 
topic; establishes and maintains a formal style; and 
provides concluding statements or sections that 
follow from the information or explanations 
presented. 

Distinguished Learner- 
Writes highly effective, compelling 
informative/explanatory pieces to examine a topic 
and convey complex ideas, concepts, and 
information clearly and accurately through the 
effective selection, organization, and analysis of 

illustrating an argumentative 
point) and avoid listing the facts 
that will be covered in the essay  

• Exclude personal opinions and 
biases from 
informative/explanatory writing 
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highly relevant content: clearly introduces topics; 
strategically organizes complex ideas, concepts, 
and information, using highly effective strategies 
such as definition, classification, 
comparison/contrast, and cause/effect; includes 
significant formatting (e.g., headings), graphics 
(e.g., charts, tables), and multimedia when useful 
to aiding comprehension; develops topics 
strategically with highly relevant and effective facts, 
extended definitions, concrete details, quotations, 
or other information and examples appropriate to 
the audience’s knowledge of topics; effectively uses 
appropriate and varied transitions to link the major 
sections of texts to create cohesion and clarify 
relationships among complex ideas and concepts; 
effectively uses the most appropriate and precise 
language and domainspecific vocabulary to manage 
the complexity of topics; establishes and 
consistently maintains a formal style; and provides 
insightful, effective concluding statements or 
sections that follow from and support the 
information or explanations presented. 

 

Standard and Achievement Level 
Descriptors 

Key Vocabulary Skills and Concepts 

ELAGSE6W3: Write narratives to 
develop real or imagined experiences 
or events using effective technique, 
relevant descriptive details, and well-
structured event sequences. a. 
Engage and orient the reader by 
establishing a context and 
introducing a narrator and/or 
characters; organize an event 
sequence that unfolds naturally and 
logically. b. Use narrative techniques 
(such as dialogue, pacing, and 
description) to develop experiences, 
events, and/or characters. c. Use a 
variety of transition words, phrases, 
and clauses to convey sequence and 
signal shifts from one time frame or 
setting to another. d. Use precise 
words and phrases, relevant 
descriptive details, and sensory 
language to convey experiences and 
events. e. Provide a conclusion that 
follows from the narrated 
experiences or events. 
Beginning Learner- 
Writes narrative pieces to develop real or imagined 
experiences or events using few effective 
techniques, relevant details, and well-structured 
event sequences: introduces characters and some 
events; uses simple narrative techniques, such as 

Plot  
Setting  
Characterization  
Static  
Dynamic  
Plot Structure  
Sensory Detail  
Diction  
Syntax  
Imagery  
Figurative Language 
Pacing  
Dialogue  
Flashback 
Foreshadowing 

• Develop a clear, coherent text 
that tells a story or develops an 
idea 

• Show awareness of audience and 
purpose  

• Understand the elements of plot 
and the ways in which conflict 
drives plot action  

• Establish and develop a plot, 
setting, point of view, narrative 
voice, and style  

• Choose details carefully, 
employing knowledge of literary 
elements such as diction, syntax, 
and figurative language  

• Develop characters effectively, 
exhibiting knowledge of 
characterization, traits, and types 
(such as static and dynamic) 
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dialogue, to develop the events and/or characters; 
uses some transitions to signal shifts in time 
frames; uses words and phrases to convey pictures 
of the experiences and/or events; and provides 
simple conclusions. 

Developing Learner- 
Writes narrative pieces to develop real or imagined 
experiences or events using some effective 
techniques, some details, and event sequences: 
engages the reader by introducing characters and 
providing a sequence of events; uses some 
dialogue, pacing, and description to develop 
experiences, events, and/or characters; uses basic 
techniques to show that one event builds on 
another while creating the sequence of events; 
uses appropriate words and phrases and telling 
details to convey experiences and/or events; and 
provides conclusions that follow from what is 
experienced over the course of the text. 

Proficient Learner- 
Writes narrative pieces to develop real or imagined 
experiences or events using effective techniques, 
relevant descriptive details, and wellstructured 
event sequences: engages and orients the reader 
by establishing a context and introducing a narrator 
and/or character; organizes an event sequence that 
unfolds naturally and logically; uses narrative 
techniques, such as dialogue, pacing, and 
description, to develop experiences, events, and/or 
characters; uses a variety of transition words, 
phrases, and clauses to convey sequence and signal 
shifts from one time frame or setting to another; 
uses precise words and phrases, relevant 
descriptive details, and sensory language to convey 
experiences and events; and provides a conclusion 
that follows from the narrated experiences or 
events. 

Distinguished Learner- 
Writes narrative pieces to develop real or imagined 
experiences or events using highly effective 
techniques, descriptive details, and clear, well-
structured event sequences: engages and orients 
the reader by establishing a context and 
introducing a strong narrator and/or character; 
creates effective and smooth progressions of 
events; uses narrative techniques, such as dialogue, 
pacing, and description, to effectively develop 
experiences, events, and/or characters; uses a 
variety of effective transition words, phrases, and 
clauses to convey sequence and signal shifts from 
one time frame to another; uses precise words and 
phrases, relevant and descriptive details, and 
sensory language to convey vivid pictures of the 
experiences and events; and provides engaging 
conclusions that follow from and reflect on what is 
experienced, observed, or resolved over the course 
of the text. 
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Sample Questions 
ELAGSE6RL1- Cite textual evidence to support analysis of what the text says explicitly as well as infer-
ences drawn from the text.  
ELAGSE6RL2- Determine a theme and/or central idea of a text and how it is conveyed through particular 
details; provide a summary of the text distinct from personal opinions or judgments.  
ELAGSE6RL3- Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as 
how the characters respond or change as the plot moves towards a resolution. 
ELAGSE6RL4- Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on Sixth Grade reading and content, choosing flexibly from a range of strategies. 
 

 

The Story of Arachne  

1Athena, goddess of wisdom, was a proud and 
talented young goddess. In times of peace, 
Athena taught Grecians about the arts. She 
herself was a skillful weaver and potter and 
always took pride in her pupils’ work, as long as 
they respected her. 2One of Athena’s pupils 
was a maiden whose name was Arachne. 
Arachne was a poor, simple girl who lived in the 
country. Her father was a quiet man of humble 
birth. He dyed sheep’s wool to earn money for a 
living. Arachne wove beautiful fabrics of 
delicate designs, and people began to comment 
to her that surely she had been taught by the 
goddess Athena. 3Arachne denied this and 
stated that she was certainly better than 
Athena and that she had learned little or 
nothing from Athena’s teachings. She even 
went as far as to say that she was a better 
weaver than Athena. Arachne was known to 
have said, “I have achieved this marvelous skill 
due to my own talent, hard work, and efforts.” 
4 Soon Athena heard of the boastings of 
Arachne and decided to speak to her. Athena 
disguised herself as an old woman and went 
before Arachne. Athena said, “It is foolish to 
pretend that you are like one of the gods. 
You’re simply a mortal whose talents are paled  

in comparison to those of the goddess Athena.” 
5Arachne charged back to the old lady, “If 
Athena doesn’t like my words, then let her 
show her skills in a weaving contest.” 6 
Suddenly, the disguise of the old woman was 
removed and there stood the radiant goddess 
Athena standing in front of Arachne. Athena 
accepted the contest challenge. 7As the contest 
began, it was clear that both Athena’s and 
Arachne’s tapestries were lovely. However, the 
goddess worked more quickly and skillfully. 
Arachne felt her weaving was more lovely, but 
Athena felt it was an insult to the gods. This 
angered Arachne, especially since Athena 
requested an apology. Arachne refused, and 
Athena slapped Arachne in the face. Almost 
instantly Arachne felt her head begin to shrink 
and her nimble fingers grow into long, thin legs. 
8 “Vain girl, since you love to weave so very 
much, why don’t you go and spin forever?” 
Athena had turned Arachne into a spider. 9 So it 
is said that all spiders have been punished for 
Arachne’s boasting, since they are required to 
live within their own webs. Since then spiders 
have been called arachnids. “The Story of 
Arachne” by Anonymous. In the public domain. 
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* How does Athena react to Arachne's continued vanity after the weaving contest?  

A. She grants Arachne's wish of wanting to spin forever by turning her into a spider.  

B. She declares that Arachne is the winner of the spinning and weaving contest. 

C. She accepts the apology from Arachne after the young woman graciously accepts defeat. 

D. She changes her into a spider and informs her that she can spin for all time. 

 

**Which sentence BEST states the theme of the text?  

A. Too much pride can cause trouble.  

B. Skill comes from hard work.  

C. Outer beauty is unimportant.  

D. The elderly deserve respect. 

**According to the text, what did Athena demand of her students?  

A. pride in their accomplishments  

B. humility about their talent  

C. respect for their teacher  

D. beautiful work  

**Which statement from the text BEST shows why Athena goes to see Arachne?  

A. She herself was a skillful weaver and potter and always took pride in her pupils’ work.  

B. Soon Athena heard of the boastings of Arachne and decided to speak to her.  

C. Suddenly, the disguise of the old woman was removed and there stood the radiant goddess 
Athena.  

D. This angered Arachne, especially since Athena requested an apology.  

*Which statement from the text BEST shows Arachne’s attitude about her weaving ability?  

A. She (Athena) herself was a skillful weaver and potter and always took pride in her pupils’ work . . 
. . 

B. Arachne was a poor, simple girl who lived in the country.  

C. People began to comment to her that surely she had been taught by the goddess Athena.  

D. She even went as far as to say that she was a better weaver than Athena.  
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Read this sentence from paragraph 4  

You’re simply a mortal whose talents are paled in comparison to those of the goddess Athena.  

**What is the meaning of the underlined phrase in this sentence?  

A. exactly the same as  

B. closely copied from  

C. much less than  

D. totally unrelated to  

* Which word BEST describes how Arachne responded when Athena demanded an apology?  

A. Stubbornly  

B. Thoughtfully  

C. Sadly  

D. Fearfully 

** Write a complete summary of the most important events and ideas in this text. Be sure to include 
details from the text in your response.  

4 Point(s) The student demonstrates a thorough and insightful understanding of the text by: Giving 
substantial evidence of the ability to develop a complete summary of the most important events and 
ideas in the text; Fully supporting the summary with sufficient and relevant details and ideas from the 
text.  

A complete response includes: Arachne, a poor, simple country girl, was a pupil of the Goddess Athena, 
and Arachne excelled at weaving; Arachne came to believe that she was a better weaver than Athena. 
She went so far as to tell others that she was certainly better than Athena and had learned little or 
nothing from the goddess; Arachne's words and attitude angered Athena; Disguised as an elderly 
woman, Athena confronted Arachne; When Arachne suggested she could beat Athena in a weaving 
competition, Athena dropped her disguise and accepted the challenge; Athena's work was just as lovely 
as Arachne's work but done more quickly and skillfully. Hence, Athena demanded an apology; Since 
Arachne refused to apologize and continued to maintain that her works was better, Athena slapped her 
and then turned her into a spider; This myth explains why spiders live within their own webs and are 
called arachnids.  

3 Point(s) The student demonstrates an adequate understanding of the text by: Giving general evidence 
of the ability to develop a complete summary of the most important events and ideas in the text; 
Supporting the summary with some relevant details and ideas from the text.  

2 Point(s) The student demonstrates a partial understanding of the text by: Giving some evidence of the 
ability to develop a complete summary of the most important events and ideas in the text; Supporting 
the summary with few relevant details and ideas from the text.  

1 Point(s) The student demonstrates a minimal understanding of the text by: Giving limited evidence of 
the ability to develop a complete summary of the most important events and ideas in the text; 
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Supporting the summary in a minimal fashion. 0 Point(s) The response includes no relevant information 
from the text or there is no response. 

 

 

 

 

 

 

 

 

 

 

Sample Questions 

ELAGSE6RL5: Analyze how a particular sentence, chapter, scene, or stanza fits into the overall 
structure of a text and contributes to the development of the theme, setting, or plot. 

ELAGSE6RL6: Explain how an author develops the point of view of the narrator or speaker in a text. 

ELAGSE6RL9: Compare and contrast texts in different forms or genres (e.g., stories and poems; 
historical novels and fantasy stories) in terms of their approaches to similar themes and topics. 

 
Directions: Read the passage below and answer the question(s) that follow. 
 

Leisure by William H. Davies 
 
What is this life if, full of care,  
We have no time to stand and stare? 
 
No time to stand beneath the boughs  
And stare as long as sheep or cows:  
 
No time to see, when woods we pass,  
Where squirrels hide their nuts in grass:  
 
No time to see, in broad daylight, 
Streams full of stars, like skies at night:  



 Student Learning Guide: Clarifying the Learning Targets  
 

6th Grade 

ELA 
 

 
No time to turn at Beauty’s glance,  
And watch her feet, how they can dance:  
 
No time to wait till her mouth can  
Enrich that smile her eyes began?  
 
A poor life this if, full of care,  
We have no time to stand and stare.   
 
Directions: Read the passage below and answer the question(s) that follow. 
 

The Doe 
Beep… beep… BEEP! An arm reaches out and presses the alarm clock’s off button. 
 
 “Okay, okay, I’m up,” grumbles 15-year-old Maggie.  
 
She throws back the blanket and descends the stairs to the kitchen. It’s a Thursday. Earlier in the week, 
she hopped down the stairs two at a time, like a hare, but today she’s more like a tortoise.  
 
As soon as she has some cereal and milk in her favorite bowl, Maggie plunks herself in front of the com-
puter in the living room to check and respond to her e-mail messages. There are 12 new ones since she 
checked her inbox at nine o’clock last night. She responds to each of them quickly, acknowledging a few 
silly but funny jokes, and also confirming her intentions to run for president of the student council, play 
on the basketball team, and help out with an upcoming fundraiser. 
 
 “Maggie!” her mother says loudly from the adjoining room. From the slightly annoyed tone of her 
voice, it is clear it probably isn’t the first time she has spoken.  
 
“Yes, sorry Mom. I was busy.”  
 
“I said, the bus will be here any minute. You better get going.”  
 
“Okay, Mom.”  
 
Maggie looks down and sees that most of the cereal is still in the bowl, now slightly mushy instead of 
crunchy and crisp. After hurriedly eating a few more spoonfuls, she empties the bowl and places it in the 
sink.  
 
Just as Maggie is about to pull the heavy oak door shut behind her, her mother speaks to her from the 
hallway. Her arms are folded, and she is wearing a slightly worried expression.  
 
“I love that you’re interested in so many things, Maggie, but sometimes I get a little concerned about 
you. You’re trying to do too much, don’t you think?”  
 
“Don’t worry, Mom, I’m fine,” Maggie says, softly closing the door after blowing her mother a kiss.  
As she makes her way to the bus stop, though, she wonders whether that is 100 percent true. Lately, it 
seems as though she is racing through life, staring at a computer screen and frantically typing messages, 
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or else sprinting from one activity to the next. But life is supposed to be busy, right? Getting things 
done, accomplishing things—that is what it is all about.  
 
Sensing a tiny flutter of movement from the corner of her eye, Maggie slows her pace and turns her 
head slightly to the right. At first she sees nothing of interest in the large, snow-covered park. Then, a 
small movement again attracts her attention. There, in the middle of the white field, is a deer. 
 
Her head tells her to keep walking, that she might miss her bus if she doesn’t hurry. If she is early, she 
can use any extra time to do some advance planning for the fundraiser.  
 
Her feet don’t obey her, though. Maggie stops completely, giving all of her attention to the beautiful an-
imal. She holds her breath, scared that the tiniest noise might scare it off. Its eyes and nose are the color 
of coal, its ears raised and alert. It seems to be looking directly at her. After just a few seconds, it turns 
and hops gracefully through the fluffy drifts, its white tail bouncing as it disappears from sight. Reluc-
tantly, Maggie continues walking, but now she wears a tiny smile as she pictures the doe, the first one 
she has ever seen in nature with her own two eyes. 
 

Maggie arrives at the bus stop just as the large yellow vehicle is pulling up to the curb. Finding an empty 
seat, she scoots in next to the window. Maggie spends the entire drive with her forehead pressed 
against the cool glass, observing how the snow has collected on the tops of branches and admiring the 
rows of shiny icicles hanging from rooftops.  

When the sight outside the window changes to the brick exterior of the school, Maggie feels ready to 
face the day. Grabbing her backpack and stepping off the bus, she realizes that those few moments on 
the sidewalk and the short minutes in the bus had been the best part of her entire week. 

Directions: Answer the following question(s) relating to the passage titled "Leisure / The Doe". 

**In “Leisure,” how is the speaker’s point of view MAINLY developed?  

A. through a series of actual steps that the speaker takes to find relief from a life “full of care”  

B. through a list of nature scenes at which the speaker believes we should take time to “stand and 
stare”  

C. through a comparison between the speaker and the people he/she meets on a regular basis  

D. through a story about a personal experience that had a powerful impact on the speaker’s life 

Read lines 13 and 14 from “Leisure.” 

 A poor life this if, full of care, We have no time to stand and stare.  

**Which paragraph of “The Doe” MOST closely reflects the idea expressed in these lines?  

A. paragraph 13  

B. paragraph 14 

C. paragraph 15 

D. paragraph 16 
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Read this stanza from “Leisure.”  

No time to see, when woods we pass, Where squirrels hide their nuts in grass:  

**How does this stanza help to develop the MAIN theme of the poem?  

A. It shows that animals as well as people are usually busy.  

B. It shows that people in a rush often fail to notice things.  

C. It shows that animals do not mind working like people do.  

D. It shows that people must look for hidden sights in nature. 

 

Sample Questions 

ELAGSE6RI1: Cite textual evidence to support analysis of what the text says explicitly as well as infer-
ences drawn from the text. 

ELAGSE6RI2: Determine a central idea of a text and how it is conveyed through particular details; pro-
vide a summary of the text distinct from personal opinions or judgments. 

ELAGSE6RI3: Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elabo-
rated in a text (e.g., through examples or anecdotes). 

ELAGSE6RI4: Determine the meaning of words and phrases as they are used in a text, including figura-
tive, connotative, and technical meanings. 

ELAGSE6RI5: Analyze how a particular sentence, paragraph, chapter, or section fits into the overall 
structure of a text and contributes to the development of the ideas. 

ELAGSE6RI6: Determine an author’s point of view or purpose in a text and explain how it is conveyed in 
the text. 

ELAGSE6RI7: Integrate information presented in different media or formats (e.g., visually, quantita-
tively) as well as in words to develop a coherent understanding of a topic or issue. 

 

Adolescent Hearing Loss on the Rise  

I must admit that in the past several years there has been a change in my ability to hear things clearly. 
By no means is it dramatic, but it is noticeable. Just yesterday as I was playing an online game, I had to 
remove the earbuds from my ears to hear my mom’s high-pitched request for me to join the dinner 
table. “Jefferson! Dinner is ready!” was completely overshadowed by intense action moves and 
background music from the video game. Listening to music and other types of media has become a daily 
part of most preteens’ lives. Adolescents enjoy music while exercising, participating in social events, and 
even while doing homework. Some choose to hear music through loud speakers, but many teens prefer 
portable devices with headphones. Why are headphones—or earbuds—so popular? It’s simple. You are 
allowed to enjoy your own personal selection of music and no one else has to know what you are 
listening to. However, this luxury comes with a steep price. Recent studies have shown that increased 
use of personal media devices such as headphones and earbuds is causing young people to lose their 
hearing.  
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Then and Now According to a study in the Journal of the American Medical Association, there has been 
a whopping 30 percent increase in hearing loss among teens today compared to teens of the 1980s and 
1990s. Currently, of every five teens, at least one (which is about 6.5 million worldwide) has some form 
of hearing loss. Hearing loss affects 20 percent of adolescents aged 12 to 19, which happens to be a 5 
percent increase over the past 15 years. Why are today’s adolescents more likely to suffer from hearing 
loss? There are certainly enough warnings about the dangers of listening to music too loudly. Brian 
Fligor, an audiologist,1 simply thinks that teens are listening to twice the amount of music and other 
forms of media as teens from previous generations. Therefore, this has certainly increased hearing loss 
among this population.  

Effects of Hearing Loss Hearing loss does affect development. The American Speech-Language-Hearing 
Association (ASHA) states that hearing affects skill development such as vocabulary, sentence structure, 
and speaking. Hearing loss can also interfere with academic achievement. For example, students with 
mild to moderate hearing loss may perform one to four grade levels lower than peers with normal 
hearing. With management, skills can be further developed. It is best, however, to use preventive 
measures first.  

Stop Hearing Loss in its Tracks If you are a teen who has suffered minor hearing loss, it’s not too late to 
prevent further damage. Kristina Rigsby, a pediatric audiologist2 at Vanderbilt University, recommends 
following these tips in order to prevent hearing loss:  

● Less is more: Decrease the amount of time you spend listening to music devices and replace this time 
with fun, safe activities. Listening to devices with levels more than 80 dB3 for long periods of time can 
promote hearing loss.  

● Follow the 60/60 rule: Only use 60 percent of the device’s volume level for no more than 60 minutes 
at a time. Invest in noise-cancelling headphones. When you decrease the amount of outside noise you 
hear, you are least likely to turn your device up to a higher volume.  

● Monitor noise levels around you: If you know you are in the danger zone, find a way to stop or get 
away from the noise.  

New Year, New Me With all the data on teens and hearing loss, I’m ready to change. There’s nothing 
that I love more than listening to a unique blend of hits on my personal music player. Well, there is one 
thing. I love the opportunity to control the damage that I’m doing to my own body. I’m going to follow 
the recommended tips in hopes that the next time my mom calls me to the dinner table, I can hear her 
loud and clear. 

Directions: Read the passage below and answer the question(s) that follow. 

 

1audiologist: health-care professionals who evaluate and treat hearing loss  

2pediatric audiologist: an audiologist who works primarily with children 

3dB: abbreviation for decibel, a unit that measures sound intensity 
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Sound Level, Sound Intensity, and Recommended Limits 

Sound Level    Sound Intensity  Recommended Limits 

School cafeteria    85dB   8hr 

Band class    90dB   2hr 

Personal stereo/high volume  105dB   5min 

Loud music concert   110dB   1.5min 

Ambulance siren   120dB   9s 

Fireworks show    140dB   Immediate hearing damage possible 

Directions: Answer the following question(s) relating to the passage titled "Adolescent Hearing Loss 
on the Rise". 

** Which of the following sentences from the passage supports the idea that listening to music 
through personal devices using earbuds can potentially lead to hearing loss?  

A. "Adolescents enjoy music while exercising, participating in social events, and even while doing 
homework." (paragraph 2)  

B. "Currently, of every five teens, at least one (which is about 6.5 million worldwide) has some 
form of hearing loss." (paragraph 3) 

C. "For example, students with mild to moderate hearing loss may perform one to four grade levels 
lower than peers with normal hearing." (paragraph 4)  

D. "Listening to devices with levels more than 80 [decibels] for long periods of time. 

 

***How does the section “Stop Hearing Loss in its Tracks” contribute to the ideas in the text?  

A. It shows the reader how to fix hearing loss from listening to loud music.  

B. It supports audiologists’ claims that the increase in listening to music is to blame for hearing loss 
in teens.  

C. It explains why teenagers have increasingly lost hearing over the past few years.  

D. It provides strategies for limiting hearing loss from personal audio devices. 
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Read this sentence from paragraph 2.  

However, this luxury comes with a steep price.  

**What is the meaning of the underlined portion of the sentence?  

A. Listening to personal media devices is expensive.  

B. Listening to loud music for extended periods will cause hearing loss.  

C. Everyone cannot afford headphones or earbuds.  

D. Using audio equipment is not worth losing your hearing. 

 

**Which sentence from the text BEST reveals that adolescent hearing loss is progressively getting 
worse?  

A. According to a study in the Journal of the American Medical Association, there has been a 
whopping 30 percent increase in hearing loss among teens today compared to teens of the 
1980s and 1990s.  

B. The American Speech-Language-Hearing Association (ASHA) states that hearing affects skill 
development such as vocabulary, sentence structure, and speaking.  

C. For example, students with mild to moderate hearing loss may perform one to four grade levels 
lower than peers with normal hearing.  

D. Listening to devices with levels of more than 80 dB for long periods of time can promote hearing 
loss. 

**Which sentence from the text BEST supports the claim that adolescents need to decrease time 
listening to portable music devices to save their hearing?  

A. Adolescents enjoy music while exercising, participating in social events, and even while doing 
homework.  

B. Recent studies have shown that increased use of personal media devices such as headphones 
and earbuds is causing young people to lose their hearing.  

C. Brian Fligor, an audiologist, simply thinks that teens are listening to twice the amount of music 
and other forms of media as teens from previous generations.  

D. If you are a teen who has suffered minor hearing loss, it’s not too late to prevent further 
damage. 

**What is the author’s purpose for including the last section “New Year, New Me” in the text?  

A. to explain a personal plan of action  

B. to emphasize the importance of hearing  

C. to summarize the entire article  

D. to grab the reader’s attention 
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According to the information presented in the chart, what is the recommended maximum time that 
someone should listen to a portable music player at high volume?  

A. eight hours  

B. nine seconds  

C. five minutes  

D. two minutes 

Sample Questions 

ELAGSE6RI8: Trace and evaluate the argument and specific claims in a text, distinguishing claims that 
are supported by reasons and evidence from claims that are not. 

ELAGSE6RI9: Compare and contrast one author’s presentation of events with that of another (e.g., a 
memoir written by and a biography on the same person). 

 

Madeleine Albright: A Lifetime of Service 
“When [my family] came from England during 
the war, people said, ‘You are welcome here. 
What can we do to help?’ I am a beneficiary of 
the American people’s generosity, and I hope 
we can have comprehensive immigration 
legislation that allows this country to continue 
to be enriched by those who were not born 
here.” These words, spoken by Madeleine 
Albright in 2008, reflect a true admiration for 
the country. And as an immigrant, she hopes 
that the country’s laws can establish a way for 
more people to come to America — not only to 
reach their own dreams, but to improve the 
country for all of its citizens. Albright has spent 
all of her adult life working to improve America 
and its relationships with foreign countries. Her 
long political career shows how dedicated she 
is. When she finished college and graduate 
school, she worked on a presidential campaign 
and served as a senator’s assistant. Next, she 
worked as a contact for the National Security 
Council. During this time, Albright wrote a book 
on the politics of Poland. Then she joined the 
faculty of Georgetown University. She 
continued to help people with presidential 
campaigns. Eventually, President Clinton chose 
her to be the ambassador to the United 
Nations. When she became secretary of state, 
Albright was the first woman in history to hold 

the position. After she served as secretary of 
state, Albright became the chairman for the 
National Democratic Institute, a group that 
seeks to strengthen democratic institutions 
worldwide. This means that she helps countries 
improve their elections so that they are safe 
and fair. Through this organization, she also 
helps women have a voice in politics. During her 
life, Albright has written many books, including 
a memoir and a book of advice to the president. 
Madeleine Albright’s career and service to 
America have been amazing, and she continues 
to work to make the country better. She is a 
public speaker and enjoys sharing her 
experiences with others. She will likely 
influence American politics for many years to 
come. 

Madeleine Albright Biography The land of the 
free and the home of the brave: for many years, 
people have written songs and poetry about the 
advantages of living in America. For an 
immigrant who fled a difficult country, these 
words have special meaning. For Madeleine 
Albright, they were especially important. 
Madeleine Albright was born in Czechoslovakia 
in 1937. During the first eleven years of her life, 
Albright’s family moved several times and lived 
in three different countries because of political 
changes in Czechoslovakia. In 1948, after the 
communist take-over of the Czech government, 
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her family moved to New York. Albright’s family 
was encouraged to stay in America; they were 
given political asylum, which means they were 
granted a safe place to live. Albright was glad to 
stay in America, and she soon became a United 
States citizen. After high school, she studied 
politics in college. She wanted to be a leader 
and enjoyed studying relationships between 
countries. After graduating from college, she 
moved on to graduate school. When she 
finished, she began her career, working her way 
up from serving on a school board to serving as 
an ambassador to the United Nations. Her 
ultimate dream was fulfilled when she became 
the first female secretary of state. After being 
appointed secretary of state, Albright received 
some shocking news. She learned that her 

grandparents had died many years prior in the 
Nazi concentration camps. Albright found out 
that many of the things she had been told about 
her childhood were not true. She thought her 
family moved often because of her father’s job, 
but it was really to escape the dangers of war. 
Such news must have been awful to Albright. 
However, she had spent her life using her 
strength and intelligence to overcome, and this 
time was no different. She researched the truth 
about her family. She overcame her shock and 
appreciated her life in America all the more. 
Madeleine Albright believes that growing up in 
the United States is the most significant reason 
she became who she is today. “For me,” said 
Albright, “being raised in a free America made 
all the difference.” 

 

Directions: Answer the following question(s) relating to the passage titled "Madeleine Albright: A 
Lifetime of Service / Madeleine Albright Biography". 

***What is the MOST likely reason that "Madeleine Albright Biography" includes information about 
Albright's grandparents but "Madeleine Albright: A Lifetime of Service" does not? 

A. The author of the biography did more research than the author of "Madeleine Albright: A 
Lifetime of Service."  

B. The author of the biography knows Albright personally, while the author of "Madeleine Albright: 
A Lifetime of Service" does not. 

C. The biography focuses on her personal life, while "Madeleine Albright: A Lifetime of Service" 
focuses on Albright's contributions as a professional.  

D. The biography is a more complete text than "Madeleine Albright: A Lifetime of Service." 

**Which of the following claims is MOST CLEARLY supported by information in the text “Madeleine 
Albright Biography”?  

A. Madeleine Albright was a particularly effective secretary of state.  

B. Madeleine Albright attended first-rate colleges in the United States.  

C. Madeleine Albright has good reasons to be grateful to the United States.  

D. Madeleine Albright's family always wanted to live in the United States. 

 

 

 



 Student Learning Guide: Clarifying the Learning Targets  
 

6th Grade 

ELA 
 

Sample Questions 

ELAGSE6W1: Write arguments to support claims with clear reasons and relevant evidence. a. 
Introduce claim(s) and organize the reasons and evidence clearly. b. Support claim(s) with clear 
reasons and relevant evidence, using credible sources and demonstrating an understanding of the 
topic or text. c. Use words, phrases, and clauses to clarify the relationships among claim(s) and 
reasons. d. Establish and maintain a formal style. e. Provide a concluding statement or section that 
follows from the argument provided. 

ELAGSE6W2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis of relevant content. a. Introduce a topic; 
organize ideas, concepts, and information, using strategies such as definition, classification, 
comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, 
tables), and multimedia, when useful to aiding comprehension. b. Develop the topic with relevant 
facts, definitions, concrete details, quotations, or other information and examples. c. Use appropriate 
transitions to clarify the relationships among ideas and concepts. d. Use precise language and domain-
specific vocabulary to inform about or explain the topic. e. Establish and maintain a formal style. f. 
Provide a concluding statement or section that follows from the information or explanation 
presented. 

 

ELAGSE6W3: Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences. a. Engage and orient the 
reader by establishing a context and introducing a narrator and/or characters; organize an event 
sequence that unfolds naturally and logically. b. Use narrative techniques (such as dialogue, pacing, 
and description) to develop experiences, events, and/or characters. c. Use a variety of transition 
words, phrases, and clauses to convey sequence and signal shifts from one time frame or setting to 
another. d. Use precise words and phrases, relevant descriptive details, and sensory language to 
convey experiences and events. e. Provide a conclusion that follows from the narrated experiences or 
events. 

Gemstones  

The following is a rough draft of a report. It may 
contain errors. (1) Do you know your 
birthstone? Every month has an assigned 
mineral or gem, such as a ruby or diamond, and 
it is known as a birthstone. Most birthstones, or 
gemstones, are hardly noticable in their natural 
state. If you find one, it will probably look dull, 
and that certainly is not what you will see in a 
jewellry store. But if taken to a gem cutter, he 
or she will use a grinding wheel to polish a 
rough, ugly stone into a beautifull one. 
Surprisingly, most of the gemstone is not use. It 
is instead ground away during the shaping 
process. (2) Did you know gem cutters use math 
skills to decide on the best cut for the stone? 
They use geometric mesurements to shape 

gems. Several tiny, smooth faces are cut at 
certain angles until the stone is perfectley 
shaped. These flat faces, called facets, make 
gemstones glisten and twinkle. If these angles 
are cut correctly, then light will bounce around 
inside the gemstone and reflect back to the 
viewer's eye. If the gem is poorly cut, then light 
will pass right through the gem, and it will look 
dull. The more facets cut on a gem, the more it 
will reflect. That makes the gem shimmer and 
shine. (3) Visitors to the National Museum of 
Natural History can see one of the best 
collections of gemstones. It is part of the 
Smithsonian Institution in Washington, D. C. 
This is the most visited museum in the world, 
with over 5 million people a year, and it is home 
to the National Gem Collection. Two of the 
more famous pieces on display are the Hope 
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Diamond and the Star of Asia Sapphire. Next 
time you are on the east coast, visit our nation's 

capital, and be sure to see the finest collection 
of minerals on earth. 

***Which sentence could best be added to end the report?  

A. Besides gemstones, gold, copper, and silver specimens can also be seen at this magnificent 
museum. B. You will definitely see many samples of your birthstone on display at this wonderful 
museum.  

B. Although the Hope Diamond is not the largest in the world, it is one of the rarest.  

C. The National Air and Space Museum and The National Gallery of Art are other museums to visit 
in Washington, D.C., as well. 

A student is writing an argumentative essay for class. He believes middle school students should have 
recess each day. Read the draft and complete the task that follows. 

Recess is a standard part of the day for most elementary school students. Why should it go away in 
middle school? Students in middle school can benefit from recess just as much as elementary school 
students can. Middle schools need to consider offering students a twenty– minute recess each day. First 
of all, school days are very structured. Students follow the same schedule of classes each day. While in 
those classes, teachers control what happens. Recess allows students some time to make their own 
decisions. They can play football, talk with friends, or read a book. Everyone needs a little time in their 
day to choose to do something they enjoy. Secondly, recess gives students a chance to relax, hang out, 
and just be kids. Students need an opportunity to have a break while they are at school. A short recess 
will give students the energy they need to keep their focus through the end of the school day. Lastly, 
recess is a relaxed environment for young people to practice and develop new athletic skills. Many 
students are interested in learning new sports, but they do not feel confident enough to join a sports 
team. Recess allows them to practice skills while feeling comfortable with friends. In short, recess can 
offer many benefits to older and younger students alike.

**The student wants to replace the underlined sentence with a more formal sentence. Select the 
sentence that would be more appropriate for the student to include in his essay.  

A. Secondly, recess gives us time to just be ourselves.  

B. Secondly, recess gives children time to let loose outside of the classroom.  

C. Secondly, recess allows children time to simply relax and spend time with friends.  

D. Secondly, recess allows us to have time to chill with friends and have some fun. 

Family Getaway 

This is the first draft of Kira's essay. It may have 
some errors. (1) When was the last time you 
chose where your family went on vacation? (2) 
Usually, the choice is already picked out and 
planned by your parents. (3) What if the choice 
was yours? (4) There are many factors that go 
into choosing a family vacation. (5) You have to 
make sure that it is somewhere that everyone 
would enjoy. (6) Some people absolutely love  

 

camping and roughing it in the outdoors. (7) On 
the other hand, a lot of people would rather re-
lax on a gorgeous resort. (8) They are both fun 
types of things; however, they are quite differ-
ent from each other. (9) Camping is something 
that most Americans enjoy. (10) Breathing in 
the clean crisp air while viewing the beautiful 
scenery is very relaxing—yes, relaxing. (11) Even 
though you don't have the normal amenities 
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that you do at home, the wilderness can be 
your home away from home. (12) In fact, most 
campgrounds have showers and restrooms to 
use. (13) You can even sleep comfortabley too. 
(14) Who doesn't like a good old fashioned 
campfire with delicious s'mores and scary ghost 
stories? (15) You can't get that on a resort. (16) 
Getting away from your daily routine and enjoy-
ing the beauty of nature is really a great vaca-
tion. (17) Many campers bring air mattresses so 
they do not have to sleep directly on the 
ground. (18) When it comes to vacations, stay-
ing on a resort can definitely be a wonderful ex-
perience. (19) Not only is it relaxing, but you re-
ally don't have to do that much work. (20) On 
the other hand, when you go camping you usu-
ally have more work than you do at home. (21) 

On a resort there is usually delicious cuisine and 
sparkling pools. (22) Sometimes resorts have 
planned activities for families. (23) If you go to a 
beach side resort, like Marion Beachside Resort 
And Villas, there are tons of beach activities as 
well. (24) Spending time with your family while 
relaxing at a resort can be a positive experience 
for everyone. (25) Whether you choose to 
rough it in the outdoors or get away on a relax-
ing resort, try to make the best decision for 
what's best for you family. (26) See what kind of 
mood they are in. (27) Do they want to be ad-
venturous and see the great outdoors? (28) Do 
they want to spend time with the family while 
relaxing by the pool? 

 

*Identify the organizational pattern that was used to put the information together in the essay.  

A. compare and contrast  

B. cause and effect  

C. sequential order  

D. order of importance 

 

A student is writing a narrative for the class about a concert. The student wants to revise the draft to 
add a conclusion. Read the draft and complete the task that follows. 

When we arrived at the concert, Susie and I were already late. Anticipation was growing inside of me; I 
couldn't wait to see my favorite band perform. "Where are they?" I asked Susie anxiously. Susie just 
looked at me with a quizzical look and offered no response. We knew to arrive early, but our other 
friends seemed to just be taking their time. I was so overwhelmed because the doors already opened 
and people were already going inside. I soon became so anxious that I didn't even notice my friends until 
they had almost reached Susie and me. 

 

**Choose the sentence that would BEST conclude the narrative. 

A. It was so nice seeing my favorite band play. I can't wait to go and see them again.  

B. "Finally! We're already running late; let's go get our seats so that we don't miss any of the 
show," I said.  

C. Susie and I walked around the building searching for our late friends.  

D. As we entered the stadium I realized just how many people were also fans of my favorite band.
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